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[bookmark: _Hlk65080988]           School divisions use data to provide information on student performance to enact needed changes. The data is obtained through a variety of measures, both quantitative and qualitative, and identifies trends over time in internal and external comparisons. This data is useful in identifying weaknesses and strengths, which prompt further examination of existing drivers. The purpose of this paper is to examine the data for one school division and create goals for the school division. The school context section provides background regarding the school division and analyzes the data obtained from the Saskatchewan Rivers School Division No. 119 (SRSD) 2018-2019 Annual Report. The goals and strategies section identifies three areas for focused growth, presented using the SMART format. The conclusion reflects upon further data sources that could be used to support goals and provide a more comprehensive picture.
School Context and Data Analysis
School Context
	The Saskatchewan Rivers School Division is centralized in Prince Albert and serves the city and surrounding region. Prince Albert is a city with a population of almost 36 000 people and is in the northern region of Saskatchewan. The SRSD 2018-2019 Annual Report states that the division has “32 schools and nearly 9,000 students” and that “over half of our students declare First Nations and Metis ancestry” (p. 6). The student demographics challenge this school division to successfully address the contextual situations for all students, which often include poverty, trauma, and family transiency.
Since a large percentage of the student population identifies as First Nations, integration of First Nations’ perspectives and awareness of cultural issues are important for student progress. The division needs to be cognizant of the varying contextual impacts when proceeding with goal setting. In Organizing Schools for Improvement (2010), Bryk et al. discuss the need for strong parent, community, and school ties and states, “the qualities of these ties links directly to students’ motivation and school participation and can provide a critical resource for classrooms” (p. 25). 
Data Analysis – Strengths and Weaknesses
	Three areas of interest are reading literacy, math literacy, and attendance. In the classroom, literacy development and consistent attendance have a positive effect upon a student’s ability to comprehend and communicate concepts. Students increase self-efficacy and confidence, which carry on into other areas and grades. In the 2018-2019 Annual Report, the SRSD goals in reading and math are in line with the 2018-2019 provincial goals of at least 75% at grade or above grade level (p. 11). 
	Grade 3 student data was collected regarding reading levels. The Annual Report states, “Grade 3 reading levels are considered a leading indicator of future student performance” (p. 12). The 2018-2019 results for the total Grade 3 students included in the data is 68.2% of students reading at or above grade level. This is up from the previous year, which was at 61.5%. However, there is a gap between the reading levels of First Nations Metis and Inuit (FNMI) and non-FNMI students, 60.7% compared to 76.7%. Looking at the total Grade 3 reading levels from 2014 to 2019, the SRSD has consistently been below the provincial average. An identified strength was a “reading tutor intervention strategy was changed to allow for a concentrated effort with Grade 3 students” (p. 13). Another support is embedded coaches within each school. Although there is some improvement from the previous year for total Grade 3 students, it is a concern that there is a significant gap between FNMI and non-FNMI students and that all Grade 3 students are below the 2019 goal.
	Math data was gathered at three different grade levels, Grade 2, 5, and 8. Many of the basic math and problem-solving skills are developed during the elementary years. It is critical that math literacy is gained during that time frame and built upon. The total grade results for students at or above grade level are: Grade 2 – 72.7%, Grade 5 – 76.3%, and Grade 8 – 80.8%. These are close to or above the provincial goals. The strengths contributing to this are the embedded coaching program and division coaches. The SRSD is using technology to help educators and administrators more quickly identify students who need individualized programming or support. They have set up a “tracking program that allows teachers to record and communicate the outcomes students may be working on if students are not achieving grade appropriate outcomes” (p. 16). In 2019, the SRSD total grade results for at or above grade level for each of the grades measured were above the provincial averages. A weakness is that significant gaps exist between the FNMI and non-FNMI students at each grade level: Grade 2 – 26.9 gap, Grade 5 – 16.9 gap, and Grade 8 – 21.2 gap. 
The 2018-2019 attendance data examines the percentage of students with at least 80% attendance. “Students with at least 80% attendance are much more likely to achieve higher educational outcomes than students with lower than 80% attendance” (p. 24). In the SRSD for all grades, 75% of students attended at least 80% of the time. The provincial average for all grades was 86%. The FNMI students for all grades attended 65% of the time. This is 10% below the all-grades average and is significantly lower than the 80% goal. In comparison with the provincial averages from 2014 to 2019 for all grades, the SRSD has consistently lower averages that are approximately 10% below the provincial numbers. The disparity points to a need for further exploration to examine what changes might be necessary to encourage more consistent attendance. It would be of value to examine the averages for each grade level to examine any trends that occur, what outlying factors are contributing, and implement changes where and when they are most needed.
Goals and Strategies
	After reviewing the data for strengths and weaknesses, one can use the trends to set new goals for areas of improvement. In this section, goals will be created and defined using the SMART format. Support areas as defined by Bryk et al. (2010) will be considered during planning. Bryk et al. (2010) outline five essential supports for school improvement: coherent instructional guidance system, professional capacity, strong parent-community-school ties, student-centered learning climate, and leadership drives change. Improved schools utilized most of the supports and saw positive results in reading, math, and attendance. These results can point to the importance of nurturing all support areas within a school division (p. 25).	
	The Specific aspect for the first goal is that by June of 2020 all Grade 3 students will attain an individualized goal in reading literacy. To be measurable, the Grade 3 students will complete a reading literacy test on entry to establish individual baselines. Testing will occur again in June to ascertain individualized growth. To achieve this, they will use strategies of a reading tutor for identified students, Daily-5 reading groups, EA supports for guided reading, two literacy-centered professional development opportunities, and community-based educational opportunities for parents to learn new reading strategies. Successful strategies raising math literacy above provincial levels could be cross utilized in the literacy program. Relevancy is established by emphasizing reading literacy as a critical component for content comprehension. Bryk et al. (2010) discovered that data trends showed that schools strong in most of the supports improved in both reading and writing. The Time-Bound aspect is that formal testing will occur upon entry and exit in Grade 3. Informal formative assessments will occur during Daily-5 reading groups and students identified as needing extra supports will work weekly with a reading tutor.  
	The Specific aspect for the second goal is by June of 2020 at least 75% of Grade 2, 5, and 8 FNMI students will be at or above grade level as determined by the provincial rubric. This is below the provincial goals for 2020, representing an increase of 5% to 10% from the previous year for FNMI students. This will be measured with Grade 2, 5, and 8 students completing a math literacy test in June to ascertain math levels. They will achieve this goal through the continuation of the embedded coaching program, Dreamcatcher coach support, EA supports, two math-centered professional development opportunities with integration of Indigenous perspectives, grade-alike groups for PLC (professional learning community) development, and community-based educational opportunities for parents three times during the year. Establishing that math literacy begins with strong foundational concept development in the earlier grades provides relevancy. Bryk et al. (2010) states, “Not a single school weak on most supports improved in mathematics” (p. 25). The Time-Bound aspect is that formal testing will occur in June for Grade 2, 5, and 8.  Informal formative assessments will occur throughout the year and students identified as needing supports will work with a Dreamcatcher coach.
The Specific aspect for the third goal is that by June of 2020 all grades attendance averages and FNMI averages will both increase by 5% from the previous year. To measure this, the attendance results will be averaged in January and in June. Achievements will be measured with daily attendance and early intervention strategies with the counsellor and teacher will occur where attendance is dropping. The Prince Albert Hub is a coalition of community supports providing early family interventions as an additional outside support that can be utilized. Relevancy is that consistent attendance has an impact on school progress and on creating community. The Time-Bound aspect is informal attendance monitoring and formal calculation of averages in June.
Additional Data Sources
Bernhardt (1998) detailed four dimensions of data measures that are used to form a cohesive picture and provide multiple measures of data are used for school improvement planning. The four dimensions are demographics, perceptions, student learning, and school processes. Much of the data used in the SRSD 2018-2019 report measured student learning through norm/criterion-referenced tests and standardized tests. The demographic dimension was addressed in the Annual Report and the attendance data was analyzed. School processes dimension was included in the Annual Report and to discuss the strengths and strategies used by the SRSD. The SRSD could build upon grade-alike PLC groups for each school by creating PLC groups across the division to stimulate discussion and proliferate successful processes. An area for improvement is adding additional data sources from the perceptions dimension, such as parent, student, and teacher surveys to discover underlying attitudes that affect progress. Through inclusion of each of the four dimensions, the SRSD will be “able to answer questions that will predict if the actions, processes, and programs that we are establishing will meet the needs of all students” (Bernhardt, 1998, p. 4).
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